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1. Before we start: Expectancy-value theories …
… involve success-expectation AND  the value attached to success on the task
‘The greater the perceived likelihood of success and the greater the incentive of the goal, the 
higher the degree of the individual’s positive motivation.’ So, we’re not motivated to do 
something unless we expect to succeed and attach value to our success.
2. Keeping the vision alive: Effective language learning 
Many students have a vision of themselves which embodies their initial motivation for learning a 

language, but lose sight of this as they embark on a long and perhaps slow endeavour. Our 

challenge is to keep this vision alive. For this, they need to feel they are being effective or making 

some kind of progress. Research has shown that language learning is more effective when: 

· students have clear learning objectives;

· they can exploit know-how and have the ability to achieve the objectives;

· and they reflect on whether or not the objectives have been achieved.

3. Techniques to increase expectancy and value and drive effective learning
A. Generating motivation by making what’s happening in a lesson more apparent
Do students understand why they are involved in a learning activity? Can they answer these 
questions: ‘Why am I doing this?  Do I know exactly what I’m doing? 

‘The greater the value that individuals attach to the accomplishment or involvement in an activity, 
the more motivated they will be to engage in it initially …’

Objectives help students maintain original motivational momentum and provide immediate extra incentives. They help provide evidence of regular success. But, from a student’s point of view, course books sometimes lack transparent labels and headings, and students can’t ‘see’ how what they are doing related to their own particular needs and aspirations. So, what can we do? 

i. Try to identify a communicative thread in a lesson to make a communicative purpose 


evident.  For example:
· How to say phone numbers and email addresses

· How to describe people

· How to ask about prices

· How to talk about likes and dislikes

ii
Spell out (briefly, simply) why students are doing each activity. 
· Speaking: eg. Using ‘Sorry?’ so you can ask for repetition

· Listening and reading: eg. Listen for detail in directions, read a newspaper article for the general idea
· Writing: eg. organising your ideas before writing an email to a friend
In general, make sure that lesson objectives are relevant, clear, concrete and transparent.

B. Maintaining and protecting motivation - keep it going!
Once students are motivated, we need to keep them in ‘flow’. In other words, if we can keep them 

engaged by maintaining and protecting motivation, we can generate more motivation. 
i. 
Judge the difficulty level of a task, and make adjustments where necessary 

Estimating difficulty-level involves more than considering the language (for example, structure 

and vocabulary) in the text. Difficulty-level is created by the interplay between the text and the 

task we ask students to do. Using the information given in Common European Framework of 

Reference and related publications (CEFR, Goullier, F. 2008) can help you estimate the difficulty-

level of a task in your course book, and give you ideas on how you could make the task easier or 

more challenging. For example, it’s possible to use a B1 level listening text with an A2 activity if 

you think a text is too difficult by focussing on, say, understanding frequently-used expressions 

and vocabulary. Alternatively, to make it more challenging, you could devise activities which 

focus on detail in the text. 

ii. 
Reduce anxiety and encourage students to stick their necks out – show students ‘how’
Effectiveness motivation: ‘… people’s judgement of their capabilities to carry out specific tasks, 
and, accordingly, their sense of self-efficacy, will determine their choice of the activities 
attempted, the amount of effort exerted and the persistence displayed.’


Some justifications for strategy training: 
· adult learner already have strategies to fall back on – although they may have a limited repertoire 

· most students can learn strategies

· talking about strategies helps students see that their success (or lack of it) is due to the way they go about something rather than forces beyond their control (for example, their ability to learn a language)
· it increases motivation by increasing confidence in their own ability

· research suggests that students who employ appropriate strategies are more successful in the task 

· we tend to fall back on the strategies we’ve always used, which might not be appropriate to a particular task, so we need to be alerted to new ones
In general, make sure that activities are challenging, supported and strategies are generative. 

C. Protect and generate motivation with assessment and evaluation
i. 
Set fair tests and avoid tricks and traps

Self-worth theory states: ‘People are highly motivated to behave in ways that enhance their sense 
of personal value and worth. When these perceptions are threatened, they struggle desperately to 
protect them.’
Negative influences on achievement motivation involve the fear of failure and the incentive to 
avoid failure.  
ii. 
Help students become mastery rather that performance oriented 

Learners who focus on getting good marks tend to be performance oriented. Their prime concern 
is to look good rather than stupid. They see intelligence as fixed, failure as a lack of ability in 
themselves, and respond badly to failure. On the other had, learners who are mastery orientated 
will want to do better, they are driven to increase their skill, knowledge or understanding. They 
see intelligence as changeable, and tend to explain failure as a lack of effort on their own part.

An effective language learner focuses on learning rather than exclusively demonstrating their ability by getting good marks. As teachers, we can draw attention to what individuals need to focus on and how they could go about it, rather than putting emphasis on marks or results of tests done, say, at the end of a unit of study. This doesn’t mean that marks are always unimportant, they certainly are at the end of a course. 
iii. 
Encourage reflection and self-assessment

Ask students to think about how well they did after a communicative task. Draw a cline on the 

board before students do a communicative activity (with 4 positions – so students have to get off the fence and make a decision). Describe each position in a positively-worded manner. The descriptions can vary from task to task, depending on the difficulty level, but should always ‘present’ ways of doing that students could use. Getting students into the habit of reflecting on their work on a regular basis helps can hook them into thinking about what they still need (or don’t need) to do. In other words, they might start identifying personal objectives.

A Can-do bar example (from English Result):
How did you do? Tick ( the line.

	with a lot of  help
	     with some help
	        on my own
	     very easily

	 
	 
	 
	 


with a lot of help: 
reading the conversation in exercise x 

with some help:

looking at phrases in exercise x a few times 

on my own:

without my notes

very easily:

without a lot of hesitation  

After a course book unit, you could use a CEFR-related portfolio with skills self-assessment and activities which encourages students to reflect and record (see English Result Portfolio Practice Book for ideas).
‘The individual’s explanations (or ‘causal attributions’) of why past successes and failures have 
occurred have consequences on the person’s motivation to initiate future action.’

‘Assessment made after a learning period should enable pupils to take stock, on the one hand, of 
the collective progress made through language training and, on the other hand, on an individual 
basis, of their partial or complete, occasional or regular successes in performing communicative 
tasks. They use this information to set their own learning goals [objectives].’

Proximal sub-goals [objectives] ‘can have exceptional importance in stimulating L2 learning 
motivation.’

In general, make sure that assessment is regular, informative and empowering. 
4. Summary 
1. Make objectives transparent to help students perceive the value of classroom activities in relation to their overall goals and generate motivation.

2. Check the difficulty level of tasks. Maintain challenge and value in the activities, being careful to protect success-expectancy and self-efficacy where necessary. 

3. Encourage students to stick their necks out. Raise awareness of strategies to generate a sense of agency by placing the locus of control with the students. 

4. Set fair tests to protect motivation by ensuring students can attribute success appropriately. Remove negative influences (fear of failure) and promote self-worth to drive achievement motivation.

5. If possible, exploit assessment to help students become more mastery rather than performance-oriented.

6. Provide opportunities for self-assessment to help students see that ‘intelligence’ isn’t fixed, that they are the cause of their own progress (locus of causality/attribution theory) and to begin to determine their own objectives … 
… and drive effective learning.
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If you’re motivated to do something, you value what you’re doing and if you value what you’re doing, you’re motivated – you’ll attend to the task at hand and be more likely to achieve success. In this talk, we’ll take a look at some classroom techniques which simultaneously generate motivation and help students become more effective language learners.














